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ABSTRACT

This study aimed to identify the level of mastery of Arabic reading skills, distinguish the tendencies of VAK learning style, and analyse the correlation between students’ level of Arabic language skills with VAK learning style. This quantitative study utilised a questionnaire instrument adapted from the existing VAK questionnaire and reading skills test questions used in the data collection process. A total of 93 diploma students specialising in Arabic at KUIS, KIAS and KUIPSAS were selected as the study sample. Data were processed using SPSS version 21.0. The findings of the study showed that the level of mastery of Arabic reading skills was at the intermediate level. The study also showed that all students tended towards VAK learning style, and there was no significant correlation between students’ Arabic language proficiency level with VAK learning style. It is hoped that this study can help Arabic language teachers in applying the VAK learning style approach, especially in Arabic reading skills.
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Introduction             
 
This chapter discusses the introduction of the study which includes aspects of the study background, research problems, and research objectives. Research questions, research hypotheses and conceptual frameworks of studies using VAK Learning Style theory by Neil Fleming are used. This chapter also highlights the importance of the study as well as the limitations of the study. To facilitate understanding of this thesis, this chapter will explain the operational definitions that are important and relevant to the study.
 
Background of the study

Arabic is an important language and has a high position in terms of Islam. Arabic is also the language of the Qur'an revealed by Allah SWT to the Prophet Muhammad (p.b.u.h.) to give guidance to all human beings. Today, Arabic speakers are estimated to exceed 422 million worldwide. The population of speakers of this language, its development and the passage of time have placed Arabic as one of the major languages ​​of the world. Malaysia has also taken steps to introduce Arabic language subjects at all levels of education, including at the tertiary level. It has been made one of the university elective subjects in addition to being a compulsory subject in some faculties. However, this effort seems futile as the achievement and mastery of students in this language is declining. It has become common knowledge that the mastery of Arabic among students is very disappointing. Language errors and errors are still rampant (Al-Muslim & Zamri Arifin, 2012).

Rosni Samah (2009) has described the teaching of Arabic in terms of communication as a second language. According to him, the teaching of Arabic emphasises four main aspects, namely, listening skills, speaking skills, reading skills, and writing skills. Learning Arabic refers to the process of an individual learning or storing information in that language. Learning Arabic also depends on the domain and approach that can attract students to learn Arabic.
 
It is well known that high motivation, interest and effort are very necessary to ensure the success of learning. However, there are still students who do not master the elements of language skills even though students have a high level of motivation, high effort and deep interest in Arabic. This happens because students do not know the appropriate learning approach and style according to the individual to be applied in learning Arabic. Therefore, the learning style element is important to ensure that learning can be worked on better.
            
Problem Statement             
 
The process of teaching and learning Arabic in institutions of higher learning has long been implemented and is also a compulsory subject to pass for some fields taken by students. The passing rate of students learning Arabic is high, but the basic level of mastery of the morphology of Arabic among students still shows a very weak condition. There are two languages ​​that are used as second languages ​​in institutions of higher learning, namely English and Arabic. This problem is seen to stem from students not knowing themselves and not knowing the appropriate learning techniques according to the individual.
 
There are several reasons why students are weak in learning language skills, namely lack of students' mastery of vocabulary, lack of skills in constructing grammatical sentences, lack of practice speaking in their target language, use of learning styles according to student tendencies and less effective teaching methods (Ashinida, 2012). This can be seen clearly in the learning of Arabic language skills because the language is considered more difficult to master than other languages ​​while the use in the community is also seen as not widespread. (Zawawi et al, 2011).
 
Language learning styles vary according to an individual. Each student has his or her own learning style. There are many different learning styles. Learning style is important to produce the best output or outcome. Psychologists outline the main learning strategies are student-centred strategies and materials. Previous studies have found that the appropriate strategy to use for students is learning that emphasises aspects of individual differences. In this context, learning style is something that is important for effective learning. Lecturers need to understand the learning style of each student so that the teaching session is more effective. Students also need to be encouraged and explained about the best learning styles to be practiced.
 
To overcome this problem, some researchers try to highlight the Visual, Auditory, and Kinaesthetic Learning Style (VAK) in language learning because it is seen to have a very close relationship with language excellence students (PCB) (Rubin 1975; Stern 1975). They consistently practice certain learning styles. Even appropriate language learning styles are often found to have a significant correlation with language performance excellence (Green & Oxford 1995). In addition, one of the factors that distinguishes excellence between two students who are equally smart and taught by the same teacher is the use of correct, appropriate and effective learning style. In other words, those who implement effective and varied effective learning styles will be more successful in mastering the target language.

Therefore, in this study it is appropriate for the author to review, explore and measure the level of effectiveness of VAK learning style found in students on learning Arabic. In addition, this study will be able to identify and suggest VAK learning modules that can build students' interest in the learning and underline student planning for an excellent future.

Objectives of the Research          
 
In line with the formulation of the problems that have been described, the purpose of this study in general is to identify the mastery of Arabic reading skills through visual-auditory-kinaesthetic learning style (VAK) among Arabic specialisation. Specifically, the purpose of this study to analyse the correlation between students' level of Arabic reading skills and VAK learning style.

Research Methodology    
         
This research is a quantitative study that uses questionnaire instruments in data collection adapted from the existing VAK learning style questionnaire introduced by Neil D. Fleming, (1987). The population of Arabic Diploma students for three institutions is 200 people and the study sample consists of 150 people, which is the appropriate and sufficient number for the purpose of generalisation to the population at Kolej Universiti Islam Antarabangsa Selangor (KUIS), Sultan Ismail Petra International Islamic College (KIAS), and College Pahang Islamic University Sultan Ahmad Shah (KUIPSAS).

Analysis of the study will be conducted using reliability test in Statistical Package for The Social Sciences (SPSS) version 21.0 programme. Descriptive analysis will be conducted involving frequency, mean value and standard deviation. For the purpose of interpreting descriptive data, this study also divides mean to three levels, as in Table 1:



Table 1: Categories Likert scale rating level 4
	Mean Range
	Mean Level

	1.00 to 2.00
	Low

	2.01-3.00
	Simple

	3.01-4.00
	High


Source: Abdul Sukor (2008)


Data Analysis

Analysis of data are learning this language is divided into Visual learning style, learning style Auditory, Kinaesthetic learning styles and. Likert scale questionnaire is distributed to 39 Bachelor in Arabic as a Second Language students.
 
 Table 2: Categories of Likert scale
	SCALE
	SCORE

	Strongly Agree
	4

	Agree
	3

	Do not agree
	2

	Strongly disagree
	1



Conceptual Framework of the Study             
 
Based on figure 1, the researcher has used the following conceptual framework for the study. This conceptual framework shows an overview of the study to be conducted. The study began with students as respondents. Respondents or students were selected from the Kolej Universiti Islam Antarabangsa Selangor (KUIS). These student criteria are the same in terms of placement in college whether from the aspect of minimum qualifications to the college, programme, and subjects taken. However, this group of students will consist of several different learning styles according to the VAK learning style inventory by Neil Fleming (1987).

Figure 1: Conceptual Framework of the Study
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 Adapted from VAK learning theory, Fleming (2006)

Findings of the Study             

Correlation Analysis of Arabic Reading Skills Proficiency Level and VAK Learning Style

Pearson correlation test was used to analyse the correlation between the level of mastery of reading skills and VAK learning style. The constructs between these variables were estimated using the strength scale proposed by Davies (1971).

Correlation Analysis of the Level of Mastery of Arabic Reading Skills and VAK Learning Style in KUIS

Table 3 describes the results of the correlation test between the level of mastery of Arabic reading skills and VAK learning style in KUIS. Based on the following table, it is found that r = 0.456 with a value of p <.05. This shows that there is no significant correlation between the mastery of reading skills and VAK learning style in KUIS. Therefore, this study shows supporting result with the previous studies.

[bookmark: _Hlk83049743]Table 3: Correlation between the Level of Mastery of Reading Skills and 
VAK Learning Style in KUIS
(N = 49)

	Variables
	N
	r Value
	Sig

	TPKM
	49
	0.456*
	0.033

	GPVAK
	49
	
	


* Significance level at 0.05

Correlation Analysis of the Level of Mastery of Arabic Reading Skills and VAK Learning Style in KIAS

Table 4 describes the results of the correlation test between the level of mastery of Arabic reading skills and VAK learning style in KIAS. Based on the following table, it is found that r = 0.356 with a value of p <.05. This indicates that there is no significant correlation between the mastery of reading skills and VAK learning style in KIAS. Therefore, this study shows supporting result with the previous studies.

Table 4: Correlation between Levels of Mastery of Reading Skills and
 VAK Learning Styles in KIAS
(N = 26)

	Variables
	N
	r Value
	Sig

	TPKM
	26
	0.356*
	0.023

	GPVAK
	26
	
	


  * Significance level at 0.05



Correlation Analysis of the Level of Mastery of Arabic Reading Skills and VAK Learning Style in KUIPSAS

Table 5 describes the results of the correlation test between the level of mastery of Arabic reading skills and VAK learning style in KUIPSAS. Based on the following table, it is found that r = 0.349 with a value of p <.05. This shows that there is no significant correlation between the mastery of reading skills and VAK learning style in KUIPSAS. Therefore, this study shows supporting result with the previous studies.



Table 5: Correlation between Level of Mastery of Reading Skills and VAK Learning Style in KUIPSAS
(N = 18)

	Variables
	N
	r Value
	Sig

	TPKM
	18
	0.349*
	0.018

	GPVAK
	18
	
	


  * Significance level at 0.05


Discussion of Correlation Analysis of Proficiency Level of Arabic Reading Skills and VAK Learning Style

Based on the correlation test analysis that has been presented, only two of the seven alterative hypotheses constructed were accepted, namely HA3: 1 and HA3: 5. HA3: 1 indicates there is a significant correlation while HA3: 5 indicates there is no significant correlation.


Conclusion

In conclusion, based on the analysis, it is found that the study question on the effect of VAK learning style does not affect the level of mastery of Arabic reading skills among students. Analysis of the level of mastery of students' reading skills is at a high level but the analysis of learning styles and correlation between VAK learning styles among students did not show a significant correlation.
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